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	CALIFORNIA ADULT EDUCATION ORAL HISTORY PROJECT 
	INTERVIEWEE: ARYOIA TAYLOR INTERVIEWER: Linda West 
	[Session 1, October 27, 1995] [Begin Tape 1, Side A] 
	TAYLOR: Well, Linda, I think it's very obvious that we have a problem with illiteracy in the United States, and of course in California and in Los Angeles, and that's a general problem. Ifwe can just start here in California, my concern is that we have a very large unserved population, and that population is native English-speakers. And I think that we really have not addressed the needs of that population as effectively as we should, because the numbers prove that this population indeed has very limited li
	I really am cautious about using that term, because for me I don't think people who are non-literate think of themselves as illiterate. Illiterate to me means you're sick. The word ill means there's something wrong with you; so, I don't think many people think that. But I'm really concerned about whether or not there is a commitment, and I think probably there is an attitude that says: "We put our money where our mouth is," and we haven't put the money into the literacy effort, to the degree that I think we
	I think that now there seems to be a big thrust toward workplace literacy, toward family literacy, and I'm really concerned that maybe those areas might overshadow basic literacy, because it is basic, it's fundamental, and in order for family literacy to be effective, I think you certainly have to have basic literacy. And I'm questioning ... I can't say for sure because I don't know, but I'm questioning whether or not the whole thrust for, say, workplace illiteracy is a reaction to business and to what thei
	I question what our priorities are. I was a sociology major, and I guess that part of me is coming out, but I really question where our priorities are when we're dealing with people. And I see that in terms of the literacy movement in our state. The person, the individual who is in need of literacy skills is not knocking on our doors and raring to get in. In many cases that person is hiding because we don't respond very well to people who don't have these skills. We say, especially native English-speakers, 
	Well, that gives us another problem, because there is the economics of it all. Do you deal with people who are there at your 
	there, and maybe not get as many as you need in, in order to keep 
	your program running? So that's the dilemma. But I remember that 
	there was a story that there were one hundred sheep, and ninety­
	nine were there but one was lost, and the good shepherd went for 
	the one. So .I don't accept that certain people are difficult to recruit 
	and difficult to retain. I think that we have an obligation to reach 
	those people who are not coming to us. And if our society is going 
	to function, we've got to do that because we can't go into the 
	[twenty-first] century with so many people, millions and millions of 
	people in our nation and in our state, who are not functioning up to 
	their potential. We just cannot do that. So that's kind of how I feel 
	about that. 
	WEST: .Okay. At the beginning of your career, from 1965 to 1973, you taught Adult Basic Education (ABE), reading and math in the Los Angeles Unified School District and then became a branch coordinator. What do you remember about the classes during that period of social change? 
	TAYLOR: .Many of the students at that time were even more unlikely to come into our center. But what we started at that time was an adult education center in the community. Before then, many, many of the 
	WEST: .Oh? [Chuckling] Really? 
	TAYLOR: .I wanted to help people, and I did know what I wanted to do when I graduated from college, but I did know I did not want to teach-be a social worker or be a nurse, but definitely not teach. So, when I was approached about perhaps teaching in an Adult Basic Education . class, the thing I think that grabbed my attention was the fact that it was new. Nobody knew about it, and it was a challenge. And then secondly, I was told that I would not be teaching in a school, so therefore in my own mind I wasn'
	I found that very few people knew what adult basic education was, so, therefore, I was always going to in-services trying to learn. There [weren't] a lot of materials available for us, and certainly not materials for the adult student, so you had to do a lot of developing of your own, so teacher-made materials came into being. 
	Another thing that was interesting about that time for me is that I taught thirty hours a week, six hours a day, eventually. I started out at fifteen hours a week and then advanced to thirty hours a week, with the same population for the entire six hours, which is different now. Because [now] in many centers students might move from class to class, or you might have one instructor who is responsible for the reading, somebody else for the math, and so forth. But for me it was really the little red schoolhous
	WEST: .It must have been like a family in a situation like that. 
	TAYLOR: It was very much like a family. We loved each other. We treated each other very much like individual family members, very, very close, because any time you spend six hours a day with the same group of people you have to be very close. And I was also amazed at how they stayed with me thirty hours a week. [Chuckling] But we did. Well, then, of course, there was more contact. We knew the students more, we knew their lives, and they knew us as instructors, and, of course, they knew me. There were, as I 
	WEST: .[Chuckling] Where did you go? 
	TAYLOR: .Well, I just said, "Now, what should I do?" And I thought, well, now, I should go to the newspaper. Well, that would be good, and maybe I should have flyers. And [I] was just coming out of college. I didn't know anything about that, but just thoughts came to me as 
	because there were about fifty or sixty students who came in as a 
	result of the news articles that I wrote, and only three came to my 
	class. When they came in and found out we had business [classes] 
	and they could learn to type, they went to the typing class, and only 
	three or four people came to my class. [Chuckling] 
	WEST: .Oh, they already knew how to read. [Chuckling] 
	TAYLOR: .Typing was certainly more interesting than learning to read. I mean, everybody wanted to, because with typing and office procedures you could get a job. That's sort of how I started out. And we teachers helped each other a lot. We had informal mentoring, if you will, because we didn't know quite what we were doing, and so we had to be very supportive and be very helpful. We knew each other's students and we shared a lot because we had so little. And yet, with all of that, the students learned, the 
	WEST: .What about those students? Can you characterize them a little bit? The students of the '90s are probably different, and we'll talk about that later. 
	TAYLOR: .Well, they were different, yes. The students were a little older. My students probably were like forty, in their forties and fifties. In the case of several students, we allowed them to bring their small children, and the children kind of learned right along with the students. But yes, they were older. We had probably about half and half females to males. Many of my students at the time were working, which is unusual. Later on I had a lot of students who were unemployed or underemployed, but when I
	WEST: .Oh, my goodness! [Chuckling] 
	TAYLOR: .And he did not know the letters of the alphabet. He simply copied it. And he was very successful. They didn't know. He knew, of course, he came to the class, and was learning actually what the letters meant that he was painting. 
	WEST: .Because he had a good eye for ... was an artist, he might have learned quickly though, I would imagine. 
	TAYLOR: .Well, he just copied. Sure, if somebody gave him something, he simply copied it. Students then were very dedicated, very conscientious. And like I said, many of them were working in the evening, and they were spending six hours in class. They came on time and .... 
	WEST: .People like that make the teachers want to work hard. 
	TAYLOR: .Oh yeah, you did that. And I also had students who now I know had learning problems. Then I didn't know what it was; so, I always thought that there was some way I wasn't reaching that person, that it was my fault that that person wasn't learning. So I just spared no work trying to reach them. And it wasn't until later in my career that I realized that there were certain people that I was not able to help. I even had one student who had real, I think, behavioral problems too, and sometimes he would
	WEST: Oh, it sounds like he had a lot of problems. TAYLOR: Yes, and the students really were very empathetic, very understanding, very caring, and nobody ever laughed or made fun. 
	They simply accepted him. And I think that's another thing that 
	perhaps when you mention how are the students different; they were 
	very accepting of each other. And it was a wonderful experience. 
	Some of the best years, in terms of education, in my life I think I 
	spent in my first three or four years teaching. 
	WEST: .Speaking again of the '60s and the federal impact, as a part of the anti-poverty program during the Johnson years, federal adult education legislation was enacted. What impact did additional ABE funding have in the huge Los Angeles district and in California during those early years? 
	TAYLOR: Well, the fact that we got additional money for us meant that we could actually establish Adult Basic Education centers. And I would probably think that Los Angeles was probably the first large school district that actually had centers that were dedicated to instructing Adult Basic Education and ESL students. That's all we did, basic education. In Los Angeles we had six major centers, major adult basic education centers. Each center had a coordinator and eventually we had counselors. The other thing
	instructors-therefore, they could concentrate all their efforts on adult basic education. They were adult educators, and that's what that money ... if nothing else, that's what it allowed us to do. 
	It also allowed us to buy a lot of extra materials and equipment, because again that's all we used our money for. Community adult schools had to spread [moneyJ around. They bad to take care of vocational classes and high school classes and business classes and so forth. At our Adult Basic Education centers, that's all we did was instruct students in the basic subjects, buy materials. That's all we had to do. So, our centers were very well equipped. We had the latest equipment. I remember when the EDL progra
	That money really allowed us to be full-time centers for Adult Basic Education. And then we could do curriculum development. ·We had that luxury of teacher-made materials, we had in-services for our instructors, and we could have them right there at the site because the instructors were there. They were working full-time, so we either had our in-services maybe after the instructors were free. But they were right there; it wasn't like they were coming from the day job to the evening job. 
	We also had coordinator meetings so that we could stay on top of what was going on at the centers. And every center had its own personality, but every center was well-equipped and well­stocked. So we knew that if a person came into our program we could send them to the Venice Center, we knew that the quality would be there. We had quality control. If we sent them to Mid­City Adult Basic Education Center, we knew that it was absolutely top-drawer. Another thing, people came from all over, by the way, to visi
	Robert Rumin at the time was over our program back there in the '70s. Before him, in the '60s, was Hunter Fitzgerald. And then Bob came through, and he was the one who spearheaded the development of the Adult Basic Education centers. And that's how we came up with the Watts Outreach Program, because the Watts Center was one of the [centers J, and one of the last [centers], I think, to be established. 
	WEST: .Expand on the Watts Outreach Program. 
	TAYLOR: .Well, during the early '70s, we [California] received Adult Basic Education funds in the Adult Education Act. And part of that act said that a portion of the funds would be used for special demonstration projects. So an RFP [Request for Proposal] came out for projects, and of course they put certain criteria down for the projects. And one thing I think that was listed was, if my memory serves me right, something on recruitment. And it just dawned on me at that time that we in our program, in the Ad
	Lonnie Farrell and I co-wrote the project the first year. And the objective was to demonstrate, since it was a special demonstration project, that if you had an organized and committed recruitment effort and retention effort, that you could indeed increase the enrollment of your student population and decrease the attrition. Well, we didn't have the numbers of African-American students that we should have had, based on the population. Another problem also that we didn't necessarily address, because that was
	We used the Watts Adult Education Center because that's where I was the coordinator, and so that's what we did. I think we started out with [an] initial enrollment [of] about 342 people, and we said one of the objectives was to double the enrollment at the end of two years of the project and to decrease the attrition rate, I think, by 20 percent. Well, after two years, we had more than doubled the enrollment and we had decreased the attrition rate by 25.5 percent-I think that's what it was. 
	I guess I sort of looked at candidates who run for office, I looked at advertisers, and I said, "How do candidates come into an area?" And at the time, we had a person who did that, [came] into an area unknown, and all of a sudden we [knew] about that person. What happens? What does that person do? How is it that we know about products? What do advertisers do? And then with those thoughts in mind, we began to just list things that they do. Well, they publicize. And how do they do that? And so we came up wit
	But I think probably the main things that made the project work were our commitment, our fierce dedication to it, the fact that we refused to accept that we had to have half our people drop out; and then the second is that we indeed incorporated certain 
	WEST: .What were some of the things that you remember that you did? 
	TAYLOR: .Well, we had bus bench ads. 
	WEST: .What? 
	TAYLOR: Yeah, we got people to donate that. We got a lot of donations. We had bus bench ads, we had flyers, and we color-coded them, we had an artist who developed a flyer so that if it went into a home of person[s] who couldn't read, they would be able to determine from the flyer that it was a school, and it was a school for people who could not read. We also had a professional mailing service to mail our flyers to our target area, and, like I said, they were color-coded. Our flyers went out on a schedule.
	[Begin Tape .1, Side BJ 
	TAYLOR: .We set up recruitment tables at local hospitals, medical centers, at DPSS (Department of Public Social Services) and the Department 
	Now, then for retention, we had prizes that we awarded for perfect attendance. We had at the end of the year the Student Recognition Breakfast, which really became really famous all over the state, I suppose. When I thought of that, I thought about the Academy Awards and how wonderful it would be for students to receive awards from celebrities who would just come and honor them for improving in their reading or improving in their math. So we established the Student Recognition Breakfast. We went to a hotel 
	Well, I can't remember right offhand who was our first celebrity, but we had persons like Raymond St. Jacques who was there, we had ... oh, Linda Hopkins who came and participated with us. She came at the same time that Alex Haley came, and both of them were there and presented awards. Oh, we had a number of celebrities that really participated with us. Marilyn McCoo, Billy Davis-the singers-were presenters one year. And then we had politicians who came. Mayor [Thomas] Bradley came at the time he was mayor 
	We also had achievement certificates from the local politicians to many of our students. And we gave awards for simple 
	' things like perfect attendance, like students who had improved personal development. Then we gave awards for reading and math. Because a lot of people were getting the diploma if you finish high school-that was the biggie--but many of the students who had improved in their grade levels were not getting recognition. So we gave recognition to people who had improved in math, who had improved in reading. And at our center we had a homemaking department, so we gave homemaking awards and certificates. 
	Certain people got certificates, but the special person got a plaque, and that was the person who was awarded the plaque by the celebrity. And the way we did it was to read some information about the person, but the person never knew that he or she was going to get the award. We would start out by reading, "This person came to the center at such and such a time, and this person did ..." and so forth, and we would keep going. Eventually as we would keep going, then the audience would begin to know who the pe
	WEST: .It became more their tradition. 
	TAYLOR: .Yes. But they saw how important it was and how special it was. So, after that time, they did pay. But we still always got donations from 
	would be television sets and .... 
	WEST: .Oh my! 
	TAYLOR: .Yeah, for bringing the most persons there, bringing the most guests. Or we would have like a cassette player and just really wonderful things. And we always needed those donations to pay for our plaques and our certificates because our district did not pay for that. After the project ended, we did not have money for that. After the Watts Outreach Project ended and I left, then Pearl [C.] Baker became the coordinator, Pat Williams was the counselor. Pearl and Pat kept the tradition going with the br
	WEST: .To today? They're still doing it? 
	TAYLOR: .They are not doing it today. I think it's been about two or three years since they've had the breakfast. 
	WEST: .Oh, but that was a long time though, if it was only two or three years ago they stopped. 
	TAYLOR: .Oh yeah, probably about sixteen years maybe, fifteen or sixteen years. 
	WEST: .That's tremendous. 
	TAYLOR: .It was a number of years. 
	WEST: .That's great. Well, the project is very well known still. Even though it was in '75 to '78, it's still a very well-known project. I know it influenced a lot of other projects. 
	TAYLOR: But may I just add to that, when we think in terms of students who are difficult to recruit into our program, we had a successful project that proved that you can bring them in. Now all we need is the commitment to sort of implement what we did in the Outreach Program. And we're still giving workshops, and in the project that I direct at the ALIT [Adult Literacy Instructor Training] Institute. One of the modules was "Student Retention, Motivation, and Instructional Strategies," and we use many of th
	involvement in that, and what do you remember about that program? 
	TAYLOR: .Well, that was really, I think, a lot of fun, especially for a new instructor. What we did, and I really don't know how I became involved, but I think what happened was there were institutes set up yearly, for about three years at least I know about. The idea was to bring in a representative from every state in the union, train that person, and that person then became a trainer of trainers. That person was to go back to his or her state and train other instructors. I attended three. The first one w
	[tape turned off] I think that my teaching really took off. I really then began to feel that I was an instructor, I was a teacher. 
	[tape turned off] The institute that I really liked the best was the one in Kansas City, Missouri. First, I loved being in the state, one, and, two, one of my instructors, Dr. Donald Mocker, was just so special for me. I think 
	A lot of things I suppose I've forgotten, but perhaps the things I most remember that I have used in my career as an instructor that really come to mind are: the use of the language experience story and how powerful that could be in instructing students, especially students who had low literacy skills. I didn't realize that something so simple could be so powerful. The thing that happened for us there was we did everything. We were there five weeks, so it was like a laboratory. We tried everything. We pract
	I think a little bit after I came back from Kansas City, I had in my classroom a student who was a nonreader. He had been blind and had had surgery, had regained his sight, but he still was a nonreader. And at the time, we didn't have a lot of material~we 
	reflected back to Kansas City, decided we're going to do the 
	language experience story. That was all I used for this student, the 
	language experience story. When we finished, he had about a three­
	inch binder that was full of his stories, with accompanying pictures, 
	his vocabulary lists. He had his language master cards developed, he 
	had flash cards, he had stories he had copied. We had all of the 
	reinforcement exercises we had done with the phonics that 
	accompanied his stories. Everything was in his notebook. And he 
	would go from the beginning and read through his stories and go 
	through his cards. And I would imagine that ... I can't remember 
	how many cards he had, but I think the stack would be probably 
	about five inches high of single words. 
	WEST: .My goodness. 
	TAYLOR: .After a little bit, oh, I can't remember how long the student was in my class, maybe about two years or so, he was able to take the test for the Los Angeles Unified School District, pass it, and get a job. 
	WEST: .Wonderful! 
	TAYLOR: .And all we used was the language experience story. The thing that I think happened to him as a result of that, but everything else that went on in the class, was that he felt empowered, that his education 
	I think these institutes were very effective, and, really, I would like to see something like that again. Because it was really important for us to come from different states to see how everybody was doing things, to have three weeks, to have five weeks, just 
	We made our own entertainment. They didn't entertain us; they 
	simply gave us the instruction, and we entertained ourselves. 
	[Chuckling] .But it was just wonderful. 
	So, when I came back, from Kansas City especially, I did what my agreement was, and that was to train instructors, which I did. Don came out to help me in my training. All of us went back to Kansas City-no, we went back to St. Louis-for a follow-up to report on how well we had all done when we went back to our states. But now isn't that staff development? 
	WEST: .It certainly is, yes. And they don't have anything like that today, as far as you know? 
	TAYLOR: .To my knowledge, no. And I'm sure it's costly, but we spend money on other things. [Laughter] But it's cost-effective, you see, because then you have a person trained, you come back, and locally that person can train others. 
	WEST: .That's right. That's right. 
	TAYLOR: .It was really special. 
	WEST: .In the 1970s, competency-based adult education was becoming a national movement, and California encouraged curriculum 
	TAYLOR: Well, in Los Angeles Unified, right at the time we had the Outreach Program, at the same time we wrote for that project and we were funded, simultaneously we wrote for another project. It was a writing project, reading and writing project, and it was called Reading Vocabulary in Action. We always called it RVJA. I know at that time Joan Ririe was the consultant in the Adult Basic Education office who spearheaded that project, who helped with the writing of it. She didn't conduct the project but she 
	reading, reading is an extension of writing, and so forth. They go hand-in-hand. And at the time that this project came about, I don't think that that was vogue then; it's just that there was reading, and writing really didn't have a lot of importance. Primarily you had writing in the high school program, where you'd do the grammar and then you had, I guess, paragraph writing. I don't think there were even writing programs. It was just part of English, that's what I'm trying to say. It was incorporated in E
	I also worked on another one that was called A Reading Curriculum GuUJe for Adult Basic Education, which happened so many years ago [Chuckling] that I don't think I can remember everything. But Juliet Crutchfield and I worked on that project, and what we did was sort of divide reading into various areas. Yes, Joyce Crawford was another person who worked on that. I think the idea was that an instructor could take this curriculum guide and have lessons that had been prepared. The lessons had the objectives 
	TAYLOR: That was fun to do because we met a lot of different people, and we actually came up with lessons that instructors could actually use. They didn't really have to develop them; we had lessons included that [instructors] could actually go back and use. And there were other projects that went on. In Los Angeles Unified School District we had the CAPS, which stood for Competency Based High School Diploma Project, and there we used life skills to develop a high school program. I'm not that familiar with 
	WEST: So if you had a mixed group .... TAYLOR: So if you had a mixed group you could use them, and they were divided ... I think one had to do with occupational knowledge, 
	that's one, and I think my memory fails me for the other ones, but 
	they were really based on the-
	WEST: .! think they had the health and the government. 
	TAYLOR: .Health, yes. 
	WEST: .Yeah, the APL [Adult Performance Level] grouping. 
	TAYLOR: .Yes, that's [correct]. They were done. Because at the time, APL had done a study on the major life skills areas. 
	WEST: .Adult Performance Level. 
	TAYLOR: .Right, and these notebooks, this packet of lessons, were following along the APL listing of life skills. 
	WEST: .Yes. With curriculum development sort of in hand in California, in the 1980s the state efforts in support of CBAE focused on staff development, and you were one of the leaders in that effort. What can you tell me about some of those things? 
	TAYLOR: .Well, the Staff Development Consortium from San Francisco State was headed by John [W.] Tibbetts and Dorothy Westby-Gibson, who has since passed away. But anyway, they invited a number of us to serve on an advisory committee. Well, that was the hardest-working advisory committee I .... [Chuckling] We didn't do advice, we worked! [Chuckling] Very hard on that [advisory committee]. And one of the things that came out of that was "Teaching CBAE 
	[End Tape 1, Side B] .[Begin Tape 2, Side A] .TAYLOR: Anyway, on this CBAE Staff Development Consortium, as I .
	mentioned, we really worked hard .... [Chuckling] I thought we would be advising, right? I didn't realize we would be really working. But another nice thing about that project, we ended up with a lot of advanced staff developers. And it was like a list of [trainers] who people all over the state could contact in case they 
	What I did mention when I came on the committee was that I didn't think we were doing enough in literacy. And at the time, many of the workshops we went to were primarily ESL, and literacy instructors did not really feel that the conferences we had were really addressing their needs. So, [I mentioned] that on a number of occasions. As we began to have the yearly conferences, the CBAE conferences, literacy was more and more on the agenda. We had advanced staff development, advanced staff developers who also 
	WEST: .Definitely. 
	TAYLOR: .So many programs, if you only have one or two literacy instructors, then who are you going to have staff development for? You have staff development for ESL instructors or high school instructors, vocational instructors. Well, literacy instructors were just out there without anything. And one of the things they said about having the 
	As an aside, I feel that our instructors and what we are doing in the state should reflect the population we serve. Ifwe look at the students we serve and if we look at the persons who have leadership, we are just not reflecting our student population. So I mentioned that even in the Staff Development Consortium. 
	And another thing I wanted to see done, and we mentioned it (and I think made an effort to do that), was to involve more people who hadn't been involved before. Because I felt that there was just 
	We did do, on the reading video, to back up again, I think we did two videos-I think I mentioned that. And the one video that I did [was] the language experience story with a student, Ivory Jones. The interesting thing, I think, about that video was that we wanted to show that a language experience story could be conducted with any student. So I met Mr. Jones one week, I explained to him what I would do, and the next week we came and videoed it. So it was authentic. Now we have literacy programs and library
	WEST: .
	TAYLOR: And I think that was very successful, and certainly our thanks go to 
	the Staff Development Consortium for forging ahead and 
	encouraging us to do that. And I certainly have to thank Cuba. 
	[Laughter] 
	WEST: .There was another piece of CBAE, and that's the assessment piece. Beginning in 1980, California funded an assessment' system designed to match its competency based classroom programs. You were involved in coordinating CASAS field testing for LAUSD. What can you say about the role of CASAS in your district and statewide? 
	TAYLOR: .Well, I sort of helped with it. I don't know that you can say I totally coordinated it, but I assisted with it. What we did in the beginning when CASAS was being developed was to contribute test items, and also to field-test certain test items that were being developed. Bill Ririe at the time was very involved in that, and basically I kind of set up meetings and coordinated in terms of getting people together and making sure that they had the items and that they were field­testing them and sending 
	WEST: .You were a member of the original consortium in CASAS? 
	of "What do you do with a 6.0 grade level reader?" And then I 
	mentioned to him, "Six-point-oh, can you equate a student in the 
	sixth grade with an adult?" And then he began to see what I was 
	referring to when I mentioned that. 
	WEST: .Right, it's a difference in life experiences and what you do with it. 
	TAYLOR: .It's a difference in life experiences, and so a sixth-grader is not the same as an adult. Anyway, I think assessment took a decidedly different tum in the state as a result of CASAS, and I don't know that assessment will ever be the same again. 
	WEST: .Right. [Chuckling] 
	TAYLOR: .And I think that's [a] compliment [to CASAS]. 
	WEST: .Also during the 1980s, you assisted in the administration of the largest adult basic education program in the nation. How are the students in programs different and similar to those when you began in the '60s [who] you were talking about? 
	TAYLOR: .Well, we mentioned a few things earlier, but we have fewer native English-speakers, at least in Los Angeles in the Adult Basic Education program, than we had when I started. We have a ballooning ESL population. And I think what happened, there [are] demographic changes, but just from my observation, at our centers when we got a flood of ESL students into the centers, in many cases 
	some of the students who were native speakers couldn't understand 
	the language, and they felt a little displaced; so, many of them then 
	dropped out of the programs. Then we had more and more ESL 
	classes and fewer and fewer of the literacy classes, because you can 
	only have so many because of those budgetary considerations. So 
	you have a tendency to go with where your population is, which is 
	with ESL students, and you had fewer classes for literacy students; 
	so, eventually they began to drop out of the program. And I saw 
	our Adult Basic Education centers, where we would have more of 
	the native-speakers but still have a balanced kind of program, [go] to 
	programs that were just top-heavy with ESL students and very few 
	literacy students, and to a lesser degree GED, if the district was 
	kicking in the funds. I saw that change. That's also reflecting of the 
	population, I think, if we're talking about Los Angeles, in the city of 
	Los Angeles. I think the population has changed greatly, and so we 
	are seeing that happening in our schools. There was more of a 
	focus on the basic skills. We didn't have---quote, unquote-life 
	skills, but it was just part of my curriculum. I didn't know it was life 
	skills; I just knew it only made sense to teach people to do the 
	things that they needed to know how to do. 
	WEST: And that was in the '60s? 
	TAYLOR: .And that was in the '60s and the '70s. But in the '80s, late '70s and '80s, we put a tag to it and said life skills. Well, it also helped us to focus more because many instructors did not [incorporate life skills]. You taught phonics, you taught them how to read, and that's it. You taught multiplication tables, to multiply, and that's it. And there was no "How does this affect my life? How do I apply it to my situation?" And I think [incorporating life skills] was very good, in terms of getting us 
	WEST: .So there was a positive change there. 
	TAYLOR: .Oh, I see that as a very positive change. The publishers got involved. They got themselves together, and we had more adult­oriented materials that were good. We still need some at the lower levels, but we did have very good ones. Then, of course, now we are dealing with computer-assisted instruction. We talk about Distance Learning, and we're doing all of that; whereas in the '70s and in the '80s and in the '60s you would have to come to the building, the class didn't come to you. Now we have class
	What I would like to make sure that we don't do, and that is with all of the computer-assisted instruction, with all of the Distance Learning, that we don't forget about the person, and that the human 
	Because, after all, it is in many cases the instructor sitting with the 
	student and saying, "You did a fine job," that causes that person to 
	excel. Sometimes what the person needs is not the phonics, it's just 
	someone saying, "I care." I used to tell my students, "In this 
	situation in the class right now, I'm only responsible for 50 percent. 
	I instruct, I facilitate the process. I bring you books, and I help you. 
	I don't learn. .In certain other situations I do, I may learn from you. 
	But when I put a book before you, I'm not learning. You are doing 
	that, I'm instructing. So I only do half." But part of my half was to 
	tell the person, "You are doing such a fine job, and I care about you 
	and you doing a good job." And somehow that translated in a way 
	that computers can't. 
	WEST: .Now, with the computers, [what happens is] that you feel you're succeeding by moving on and ahead, and the computer can automatically tell you that you're doing well, but the human element, as you say, is lost sometimes. 
	TAYLOR: .That's good, and we need that. And while the person is going ahead and the computer is saying "Fine," we just need the tap on the shoulder that says "Great!" But the human element must be there. hope we don't lose sight of that as we move to the twenty-first 
	skills and so forth) ... I would go in this class, and the person just 
	was not teaching the way I really wanted to see the person teach, right? But the students loved the person. Just the person wasn't 
	using the strategies I thought should be used. And eventually I 
	looked at this situation and I said, "This person is successful," 
	because the person didn't need the skills, the person simply inspired 
	and encouraged those students, and the students learned. 
	WEST: .Right. [Chuckling] 
	TAYLOR: .And that's what that instructor did. And I looked at that and I said, "Wow, this is great. Let me step out of the way." So I'd just come in and say, "Hello, how are you? Everything looks great." [Laughter] And then I left it. That was what my job was, to encourage the person and say, "You're doing a fine job. Your class looks great, the students are learning, they are happy, they love you, and I'm happy. So we're all happy." [Laughter] So, ifyou don't do all those other things, fine. 
	WEST: .Right. Well, we're kind of taking a chronological approach, and I think we're ready to talk about the ALIT Institute. From 1990 to 1995, you were the director of the federally funded Adult Literacy Instructors Training Institute. What was the purpose of the institute and its accomplishments? 
	TAYLOR: Well, the state, I think, recognized what I've mentioned earlier, that there was a population here in the state of California--or there is because the population is still existing--who was not really being effectively served in the state, in terms of literacy services. These persons were primarily native English-speakers, but indeed [taking into consideration] all people who were in need of literacy services, our program, in terms of numbers, did not reflect the numbers of the people who we felt nee
	Now, we did have the ESL [Teacher] Institute as a model, which was great, because it's always good not to have to start from scratch, but we did have to then decide on what would this project look like. So we did a statewide needs assessment. We thought we knew what instructors needed because we had conducted workshops, and people had been telling us all along. But we conducted a needs assessment, we then got trainers from all over the state to be our teacher trainers, and we proceeded to write the modules.
	And we had wonderful trainers. Oh! they were some of the finest people that really I have met. Pearl Baker and I were talking in June at our last colloquium. We were walking together, and we were just saying that it's so rare that you can meet strangers, bring them together, and these people work in a cooperative way to put together something like our ALIT Institute, people who didn't know each other but who bonded together and created the Institute. It was our feeling at the very beginning that everybody i
	I remember one trainer came up and said she had an idea of a module that she wanted to do. I remember so well when she mentioned it to me, I didn't even understand what she was talking about. [Laughter] I couldn't figure out, you know, what [was] she talking [about?] What is that? And she was so excited, and she went on and on about what we could do. And I just looked at her and I said, "Oh, it sounds great. Let's do it." And she and another colleague, as they were driving back down to San Diego, began to w
	But we had, as I said, some of the most wonderful trainers that I just had the experience of working with. And there was such a cooperative spirit, and there was a caring. I remember one time at 
	I remember that one of our trainers was very new, and just two or three months before, she had lost her husband. And she was able to express how she was feeling. And everybody there-I mean we were all in tears-but everybody there just sort of grabbed hold of her. And I think one of the first outings she had after this death 
	WEST: Line dancing. 
	TAYLOR: Line dancing! Yeah. 
	[End Tape 2, Side A] 
	[Begin Tape 2, Side B] 
	TAYLOR: But anyway, I think we just had a lot of wonderful experiences together. And we went through sickness. We supported one of our trainers who had some major health difficulties. We supported [those] person[s] and we supported each other, and I .think that's what made the Institute really very special. Around .the state people mentioned that finally, especially the literacy people, finally we have something that's ours. And we tried to address their needs as best we could. I think we were very successf
	modules, were written on teaching students with LPD. We coined that as "learning processing difficulties." We didn't feel like we were qualified to say "learning disabilities." Plus, that means that that's a sickness. Or "learning problems." But how does the average instructor in the classroom deal with a person who has a learning difference? And how do you successfully incorporate that student into the classroom? What do you do? 
	Now, people who are professionals in the area have all these skills. In many cases, professional services are not available to the adult education instructor. You're just given the students, given the class, and you teach. You don't have all of these other supportive services available to you. So, as instructors then what we did was say, "All right, we're instructors addressing instructors' problems." And that's what we did with those two modules, and they were very, very successful, and I think very well r
	We also tackled the topic of "Cultural Diversity in the Literacy Classroom," and I was very proud of that one. And then also "Using Technology in the Literacy Classroom." Our needs assessment showed that our instructors wanted that, and we had two instructors who came in and who were very excited about technology, and wanted to do something interesting. The first day they came in, they cornered me and said, "We have an idea." I said, 
	"Well, okay, let's see ifwe can get some additional funding to do 
	that." We were able to ask for additional funding, and received it to 
	develop that module: "Technology in the Literacy Classroom." And 
	I'm cautious about not using names because I don't want to call one 
	trainer's name and then not mention the other trainers' names. But 
	I'm sure our trainers know who they are, and they're all in our final 
	report. 
	WEST: .All those names are in your reports in the archives, right. [Chuckling] 
	TAYLOR: Yes. So, another thing that I think the Institute did was to stimulate networking. We had an awful lot of people from community-based organizations, library literacy programs who attended our workshops. We went into corrections, and we had a lot of people from corrections attending, and we indeed had workshops in correctional facilities. We actually went into the facilities. In one case we had one of our trainers who was so interested in knowing what they were doing in corrections, went and visited 
	about 3,000 persons all around the state. We sent our 
	announcements, yes, to the schools, yes, to the facilities; but we sent 
	them to their homes because we didn't want people saying, "Well, 
	my administrator didn't give it to me." We made sure that we 
	communicated directly as much as possible with literacy providers 
	and literacy instructors. 
	Then, probably finally another point, that with all of that, many, many, many of our instructors who attended were ESL instructors. 
	WEST: .After all of what we're talking about, with the need for the .... [Chuckling] 
	TAYLOR: .Yes, and the literacy teachers did too, of course, but we had just a lot of support from our ESL instructors. And we made it very clear who the workshop was for and our target audience would be students who had facility with the language. The strategies we were giving, the practices were for instructors to deal with students who had facility with English; but the instructors were able to take back and use many of the strategies in their classrooms, and so we liked that, too. 
	[tape turned off] 
	WEST: .From your thirty-year perspective on staff development to improve the preparation of ABE teachers, what do you think are failed methodologies and what has promise? 
	TAYLOR: .Well, I think, generally speaking, that staff development, I know in the past and then to a large degree even now, is just sort of based on instructors attending a workshop, getting some information and going back, and hopefully they do it. Or you go to conferences and 
	they receive. They are not forced to attend workshops that really 
	don't meet their needs, or that an administrator has decided that this is what the people need and so we're going to have this kind of 
	workshop and so you all come. 
	I think workshops in a series are more effective. The ESL Institute showed that. I think we see that in the ALIT Institute following [the model], that when people have an opportunity to come and are presented with strategies, can go back and practice. When they have an opportunity to practice in the workshop itself, they can go back and practice with them in their classrooms and then come back and report on how well they did or did not do, receive information, receive inspiration, if you will, from their 
	I think it is important for people['s] needs to be identified. So people need to say what it is they need and what it is they don't need. Somewhere along this, when we talk about what people need, and I don't know where it fits, but I think that in many cases we've lost sight of the student. We're so busy training the teachers, and administrators are so busy administrating, that we've lost sight of who we serve. Maybe if instructors are doing more self-evaluation, are allowing the students to have more inpu
	I think a lot of the new things that are coming out, like teleconferencing, peer coaching, [and] mentoring are all very effective. I think sometimes people don't operate well in a large group, that sometimes two people who have like interests can come 
	So I think we're heading in the right direction. I would hope with the state that we don't revert back to the single-topic workshops again. Because like I said, the ESL Institute and the ALIT Institute had our workshops in a series, where people had an opportunity to try techniques and then come back and report. I think that is successful, and I would hope to see that continue. 
	I think that more research needs to be done on more effective methods of staff development. I think the National Adult Education Staff Development Consortium is probably good in that area. I haven't been as involved in that, but anything that talks 
	One other thing I might want to say, too: It's good for us to have AAACE, which is a national organization, the American Association of Adult and Continuing Education. Then we have our statewide organizations, CCAE, California Council for Adult Education, and we have ACSA [Association of California School Administrators], and I think each one of them is good for what it does. [One gives] a national perspective and the [others address] state issues. I think it's important to bring it down to the local level,
	the state's philosophy about education, about adult education; where 
	the nation is going, the national perception, and then to use all of 
	that within the local school district, within the classrooms. I think 
	we need all of those elements. 
	WEST: .You mentioned several of the professional organizations, and I know you've been quite active. One of the others that you haven't mentioned yet is COABE, [Consortium for Adult Basic Education] where I believe you were a director. 
	TAYLOR: .Yeah. 
	WEST: .Would you like to mention anything about COABE? 
	TAYLOR: .I was Region 7 Director for COABE. I think COABE is really just a wonderful organization, especially for practitioners. The workshops at the conferences, the national conferences put on by COABE, which is COABE/AAACE, really have excellent workshops for the instructor in the field, for tutors; whereas AAACE saw things from a national perspective, whereas CO ABE sort of went right to the practitioner, to the instructor in the classroom. And I like that and found it really exceedingly helpful. I also
	Region 7 Director. And I really didn't think that I would win 
	because I figured-
	WEST: .That's a dangerous thing. [Laughter] 
	TAYLOR: It's a national organization and I didn't think I was known nationally, you know, so I figured: "Well, all right, what the heck, I'll run." [Chuckling] And when she told me I won, I was truly surprised. I really didn't think I would win! I really did not think so. So again Cuba was correct, and I really enjoyed staying there, being on the board. Another thing that I had suggested and would like to see, in terms of the board, is that they get more involved, in terms of .the instructors, that they in 
	WEST: .So they can participate in this. 
	TAYLOR: .Yes, and so that [instructors can be supported when] they have ideas that they would like to try out in their class, and sometimes you only need $500, $700, $1,000 in order to do it. I think that COABE could fill that gap, and I would like to see them become more 
	good too, but I'm always just pushing for more in terms of the 
	instructor. I .think when there is budget, then let's see about using 
	it. 
	WEST: .It's been said that it takes a whole community to raise a child, and the same might be said of teaching an adult to read. What can you say about community involvement in the literacy effort? 
	TAYLOR: .Well, literacy is everybody's business, and I think it is up to us as educators to constantly keep that in the forefront, in terms of the community. I don't really know that the public really understands the seriousness of the problem. I don't really think so. Certainly, I don't know that our power brokers do, because they can read and the people they know can read. So people don't really realize how serious it is. The person who's having problems or who has minimal literacy skills doesn't wear it 
	Probably people in business know more than they let on, but who wants to say that "Many of my employees have low literacy skills"? Well, then you go to the public, with the public not trusting you and so forth, so you're not going to have people just eager to say that. But I do know that we all have a responsibility. I think some businesses probably, and maybe rightly so, say, "Well, it's not up to us to educate. You educate, we hire." But the reality is they're going to have to educate, and are doing it, a
	So we need to hook up together, hook up more. We need to come together, I think, more. I think a lot is being done. We have workplace literacy. I know in the Los Angeles Unified School District we have partnerships with industries, we are conducting classes for them, and in many cases, or some cases at least, they are paying for the classes; so, we're working in a cooperative way. We just need to do more of that. We need to work more cooperatively with the libraries. 
	There are enough people who don't have literacy skills to go around, so we don't need to claim to be afraid that somebody is 
	I always tell people that if, and it may sound like heresy, but if a person just on his or her own decided that every day at a certain time, for two or three hours a day, that person was just going to read, and read a little more and read a little more, that person would be a good reader. I had too many students who came through my class that didn't have the grade level. They might have only gone through the seventh or eighth grade in school, and yet they were very good readers. Maybe poor in math, because 
	good readers. .And every time I looked and I saw that this person 
	only went to the seventh grade or eighth grade, and I see from the 
	evaluation that this person could read, I know immediately why they 
	can read, because they read. 
	WEST: .Yes. [Chuckling] 
	TAYLOR: .And you can always say, "Oh, you like to read?" or, "Do you read a lot?" And the answer is always yes. So, if you have a tutor who is giving them encouraging words, the warm fuzzies, and sitting there and working with the person and allowing the person to practice the skills and read, that tutor doesn't have to have all of these other strategies. It's good if [he or she does], but they can help people to read. They do it every day. 
	WEST: .That's right. 
	TAYLOR: .So why don't we work together, because there are things that we can do. We can help tutors with other strategies. We can help broaden their repertoire of things that they do, you see? I think we can work more effectively, and should do that. The businesses, in many cases, have money that sometimes a school district [doesn't). We're restricted in terms of what we can spend money on, and sometimes it takes so long to get it spent, by the time it goes through the 
	mutually beneficial for them to come right in and put in computers 
	or give materials, and they can be very helpful, and in turn we can 
	train their employees as we do in workplace literacy programs. But 
	maybe they can have programs in schools so that we can have more 
	access. I mean, there are a lot of things I'm sure we can do. 
	I guess my point is: Yes, it does take our whole community in order to raise people's literacy levels. Because when we don't do it, we see the effects of [illiteracy], in terms of persons who are getting public assistance, we see it in terms of our correctional institutions, we see it in terms of children on the street who come from abusive families, we see it in poverty. We see it in so many different ways. The NALS Study, if you just look at the results, and I haven't read it detailed from cover to cover,
	WEST: .Not taking advantage of citizenship. 
	TAYLOR: .[Not] taking advantage of citizenship, thank you. We show that right along. So what else do we need to tell us that literacy is 
	WEST: Oh, poor thing. .TAYLOR: There's something wrong when we have that happening. .[End Tape 2, Side BJ .[Begin Tape 3, Side A) .
	Distance Learning is in vogue now and I think it's important-that 
	we do have a large percentage of our literacy students who are 
	learning disabled. And so we must not lose sight of that population 
	when we talk about alternative methods. And that's actually the 
	main thing. And indeed maybe computer-assisted instruction may 
	be very good for persons who have certain learning differences, and 
	that's great, but when we are thinking about it and getting all excited 
	about it, as I mentioned before, that we just don't lose sight of the 
	human element, which I stated. Then we remember that we do have 
	some people who have learning differences, and that maybe all of 
	these great, wonderful things that we're doing may not work for 
	them. And we still are probably back to the old-fashioned 
	classroom. [Chuckling] 
	WEST: .You also talked a little bit about ethnic diversity issues. Historically, in California adult education, site staff, administration, and state leadership has not reflected the ethnic diversity of the student population. Do you think any progress has been made in addressing this issue, and what still needs to be done? 
	TAYLOR: .Well, I think that there has been some progress, not enough, not soon enough. I think people tend to be resistant to change, because once in certain positions I think we tend to want to keep the status 
	And then gender is important, also. I remember one day when Dr. Robert Rupert, who was our assistant superintendent at 
	to be--and I remember so well in the staff meeting he said--"Boy, 
	girl, boy, girl, boy, girl. ..." [Chuckling] He was opening it up so 
	that we would have women represented as well as men. Because 
	when I first came into the district, it was primarily men. 
	WEST: .I spoke to Lois Hotchkiss, who was the first woman [adult education] principal in L.A. Unified, and for a long time the only one. 
	TAYLOR: .Yes, that is very correct. And so now we do have not only women principals, assistant principals, but we have diversity in terms of the principals, assistant principals. So we have-­
	WEST: .And the top administration in adult education. 
	TAYLOR: .Yes. We have Hispanics represented, we have African-Americans, we have Asians, and right on through with our administrators. And starting at the top as you mentioned, we have ethnic representation there. Jim [James A.) Figueroa, who is our assistant superintendent, and we have Lupe Reyes, who is one of the administrators, Loretta Walker, who is African-American and is one of our administrators. Lupe Reyes and Jim Figueroa are both Hispanics. Trusse Norris, who is another one of our administrators w
	I'm seeing that, especially in the Los Angeles School District, we are losing a lot of our African-American students. We are losing them all over the state in our adult programs. Well, I speak for 
	L.A. Unified because I know that, and I think that that's a population that we need to recruit because the population is there. Well, there used to be pockets of African-Americans, and now they are moving to various other areas of the city, and they're moving east in Los Angeles, and they're moving north. But we still have a large population in the central area of Los Angeles, and I don't think we are reaching those persons; and it is a concern of mine, and I think we need to do that. 
	What we tried to do with the ALIT Institute, and I come back to that because I believe that you lead by demonstration, and I've discussed this issue. When there was a time for us to have an opportunity to make a difference, we did. And like I said, it wasn't real hard, it was just a matter of making sure that it was done. And there is no reason why it should not be done, and I just think we need to do that, and accept no excuses. 
	WEST: .What about teacher education and the issue of cultural diversity? 
	TAYLOR: .Well, and I'm glad you raised that, because that's another concern of mine. I think teachers who are receiving credentials, all teachers receiving credentials, and particularly adult education teachers, should be required to take a course in cultural diversity. I think we see today that we still don't understand each other. We have to live on this planet together, and we have racial groups that really don't understand each other. And if we don't address it in the schools, where is it going to be ad
	WEST: .Right. 
	TAYLOR: .And they need to be made aware of the importance of it, and many times they don't. So that's one of the reasons we had the cultural diversity module in the ALIT Institute. But I do believe that a course should be required of everybody coming out to teach. Again, that's demonstration by example. [Chuckling] 
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